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Poor—h N3 (EOBOELED) 2CATVWIIAR

BEEN C: 7o — MORBE

Floor Ceiling
Effect Effect
M SD M-SD  M+SD
5 HuiEEStELYBRERLAMERZUNTRART . 3.107 0.981  2.126 4.087
7 SBIEBREHMII.BHICSNBCERML TR 3.173 1.070  2.103 4.243
11 BETIDAIUMBLLRZRL T ZOEKDODR 3.053 1.005  2.047 4.058
BHESZBLDICTERLTHL.
20  HEEORBOBR/DHDEINL D TLBHEDHITDLY 3.053 0.943 2.110 3.996
TOIAISHELLN.
21 HEEOEBEDBR/HDIEILNDTUNBHEDHICTDLY 3.200 0.870 2.330 4.070
TOAINHELLN
23 HMOERIC DOV TENEOBIEOIXZEBNTLELD 3.118 1.070 2.048 4.189
BEDELL.
25  FHBOFSFEEEKRMNGBESSENDELRL. 3.263 0.661  2.602 3.924
26 NPT —TEENTEREICEST SEBEHLSEN 3.093 0.903  2.190 3.996
BELKLN.
21 BEERATIEEI DESTASHNDIA/ER 3.434 0.639 2795 4.074
EBCT+—R~N\VITBDIRTLTHIDH K.
50 BEESOSDINES-BRICDOVNTOIANS RS 3.092 0.867  2.225 3.959
nd
56 BULICBTESELVORBZEEOTHEIIREDZ 3.500 0.530 2.970 4.030
LY.
59 BARGREENDKID.HERICHIHBEREZHR  3.122 0.906  2.216 4.028
LTEVCERRRBZEITDDH K0\
65 SEEHET.BREHEDUREMZESIEEILDERYY  3.054 1.045  2.009 4.099
ATHRETIDH K.
66 SEEHSF RBEES LTI/ D/N\DOOIVERZT 3243 0919  2.324 4.162
EEITDDH K.
77 RBIEBEELDD K. 3.351 0560  2.792 3.911
78 —HETEET. Jr—RN\vIDBBROKI=ERE 3.311 0.639 2671 3.950
EERESe) o) FNAN
E.

4. 2XEOBEOLERS
3. TO@EDEERS

2. BEFEDOEN

1. &XBERBDOBNV
0. EBBEEEARV
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&R D : 7or—-bDER

7> —-MEEOIHEOEFRHKT T, RERESLOXHMREIOTEHER

Floor Ceiling
Effect Effect
M SD M-SD M+SD
1 [$RENBEIT2EIEECHBETEDYETENS. 2.561 1.261 1.301 3.822
2 ZRAOAREBEMERICHETENLTOHND. 2.786 1.086 1.699 3.872
3 EERORBICEEZNRIDIEEZRITITENYT 2.276 1.110 1.165 3.386
5nd.
4 BN T.BENLGEERENBENZRITITARLAER 2177 1.248 0.929 3.425
=K&HD.
5 EBERiBEitECYBIEEREBENEZVNTHET . 2.969 1.156 1.813 4.125
6 ZFHEEXRHMZARTD. 2.670 1.204 1.466 3.874
7 FBIBBRAME. SAICSNEBICEBTL TR, 2.917 1.194 1.723 4.110
8  FBIBERLEF.ABHZBOAVOICHNTRHFE 1.896 1.156 0.740 3.052
EAN
9  BRIEEAEBRNYLEITELL. 1.320 0.670 0.650 1.990
10 [CBIALEBEOIAIEEBRICZNTESDLD 2.867 1.061 1.806 3.929
R EERL TR
11 BETIDUMBLLRZRLT.ZORI[OLSDE 2.980 1.025 1.954 4.005
BFESZBIICIHRLTHL.
12 OXUNIOBTESZNIELL. 1.990 1.162 0.828 3.152
13 TOXAUNEAEEETERVDT. EEEBREL TES. 2.837 1.062 1.775 3.899
14 RRELTERDRDOBRITKDZE. 1.418 0.672 0.746 2.001
15 RBEZN\FEIIWEI RERHEEECEFIBDULD 2.194 1.375 0.819 3.569
5o
16  DRIITEIN EL[CEEERR T IERERIT TEL 1.704 0.911 0.794 2.615
TELL
17 HEIOEBEREEZDBICLTESD. 2.837 0.808 2.028 3.645
18 HEMDOHRBPOIEHICDNTED EFTESD 2.694 0.946 1.748 3.640
19 HSEOFBRBCDONTIOAINNTESHZD. 2.867 0.845 2.022 3.712
20 HEFEOREOBEHIEIL D TLNBHEDSHICDUN 3.010 0.884 2.126 3.894
TOHOIAIRELLY.
21 EEOREEDBBHIEIL VO TLBHEDSHICDUN 3.134 0.824 2.310 3.959
TOARDELLY.
22 BEOSHIICOWT.BRLWVREHLEDHICDNT 2.796 1.025 1.771 3.821
IARHELLN.
23 FHMOERICDOVTESNBENOBEOIX%BITLHS 3.204 0.984 2.220 4.188
=HFELLY.
24 IBEEDIICIEEBRIENEER - RLADEEN HDE 2.551 1.104 1.447 3.655
KL
25  FHBDHEBERIMEEEN ZENDERL. 3.255 0.663 2.592 3.918
26 NPT —TEEDEEMIBICEATREENSEN 3.186 0.846 2.340 4.031
BDEKLN.
21 BEHENRIBIEEI.DESTOSHOIA/NER 3.418 0.717 2.702 4.135

EBICT1—RN\VITBIIRT LTHIDH KL
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Floor Ceiling
Effect Effect
M SD M-SD M+SD
28  FRICKEEIARABDRES>TLNT. ZDIRTCERRZIBY 2.724 1.258 1.466 3.983
EDDH LN
29  [BRICOTECEEE A THBT =S B> 1847 1.178 0.669 3.025
TWBDD KL
30 ZOUILDYIVETH.BERERIBLIEVREZEIS 2.908 0.932 1.977 3.840
FRIBREDENHDHBBEDH KL\
31 BYE IEBE @EEBRIEEARS) DIEEARELEL 2.704 1.123 1.581 3.827
T T MREORRGERBZRNTIZEL)
DEWBED. IBEICS B DR MARSNDDH K
LYo
32  HEVFHBEELASDOIAINIASEZNDD K. 1.735 1.031 0.704 2.766
33 LEOBEEBENSEVNDIDEG. EFEDEERBEXD 1.939 1.138 0.801 3.077
BROEAGEFBEICDVNTOIA/SZL\DOD
KL
34 HRIEFIMOBESEBEEANDIAINDBLNDH K. 2.408 1.147 1.261 3.555
35  IBIEINT. SNBCIAVNDKRDOENZHIIEST 2.112 1.323 0.789 3.435
IOVAEN AR
36 O—tE—7RBERBEOHNREINDDH KLU 2.286 1.268 1.018 3.554
37 ERICBEBOEROZFBREXDEBROITHEEICDU 1.755 1.451 0.304 3.206
TOFEZEL THSIAV/N BB N BESADOIAY
NI BBLICTDDH EL .
38  CABRKEETEDTOLRVDT.ERNICSLIVWLOR 1643 0.911 0.732 2.554
HDT1ILTELN.
39 TTBET—MBELTOIANZITDDH K. 1663 0952 0711 2615
40 ZEPEBEENARIBDLDICL THEENGETEEIIT 2.112 1.183 0.929 3.295
IOVAEN AR
41 BARRIC. [~DREEDoElERD 2 ERER DTS 2.735 1.117 1.617 3.852
IARHEFELLN.
42 BEEANBLELSEOREICTHZBEOENERED 2.939 0.847 2.092 3.786
FT.EDOBHICTHBE>TIAANTEDOH K.
43 BEENRUEEEOHRFIIRIAUTHB>TIAAINIT 2.673 1.072 1.601 3.746
IOV EN AR
4  EREODT.EBESOINBCIIDAEERNZASD  1.79% 1.035 0.761 2.831
HEH=ITBLTAICDTFTHIDD &L .
45  EROGABICHEOEEE . BESEBEDRBETH 2.612 1.265 1.347 3.877
B<EBICHBIIRBESLTHEITEI DD KL
46 BEOEFESLHOLTINFRNENDRIYZZEIFL 1.827 1.140 0.687 2.966
HHASBRAEL TH
47 WmEREZETORDEDRICIEOEWN T BEREE [F 2.755 1.149 1.606 3.904
AEEoREEN BNzl E ] Z22<OBEICAXL
TEH=23
48  Hon<OBWEILZOT. BEBICEA>TESDTIIA 2.480 1.278 1.201 3.758
FOTV\BIZBEBTESZBIRVIRDED K.
49 RORDEDOESEFICREL BN T IYELRECRE 3.041 0.907 2.134 3.948
L TEDSTEERNESZDLEOBIERTDDON L
LY
50 BEEOLIDKEB-ERICDOVNTOIAN ST 3.144 0.829 2.315 3.973
na
51 s8BNFEEHhETVVEVRSZERD EFBLEDIC 2.844 1.136 1.707 3.980

ERSIOV O ENAR
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Floor Ceiling
Effect Effect
M SD M-SD M+SD
52 REBEEREOBRUEDI=DEKRAZENHIT S 2.802 1.120 1.682 3.922
VRN AR
53 EBEEARLELESLS-BEUHOLI=ERD EF20 2.948 1.040 1.908 3.988
PN AR
54 @EEELTHRIETDSCDNTIAIITDIDON L. 2.786 1.212 1.574 3.998
55 [EEDNILG AVY— (1B8E8) DIIm. BEZRRID 2.667 1.149 1518 3.815
MRBDIIREEEREICRL THREITIHRENEFL
LYo
56 BWWCBTEDELVOERZEOTHEIM=HEF 3.500 0.543 2.957 4.043
LU
57  FH@EENZEZEWNT.HINEXTEWE TN HH>T 2053 1.363 0.689 3.416
BEL
58 REZARIDHEN Y —FLEVREZHTITD 2,771 1.119 1.652 3.890
YOEAR
59  BEARNGZRBEEVNVDRD.HESRBICHIHERFEZHT  3.042 0.994 2.048 4.036
LTEVICERRBRZETDIDH K.
60 [FEFZHEBOENIENDRDEIESEBEVENTES 2.073 1.259 0.814 3.332
RRIBZEALDCTDDD K.
61 FEEEOERE—DENVEZEZADERENLDST 2.656 1.288 1.368 3.944
Z2BE.0—F1F—Y—ELTOREERZT LDIC
LBHBIDH KL
62 BEAHIEBESOREZWRIDOTEIEIHE 2,573 1.304 1.269 3.877
DR INEEBIZE CTRETL\DT —YDIREDHE
=EZZDODELN.
63 (@HZEHBIITDENDRAYIRAZERSB L DICEHD 2.295 1.360 0.935 3.654
DB L.
64 AN ET ORI EEZEITORE AFIL.CEZ S 2.854 0.846 2.008 3.700
EDBREBECITDDOD LN
65 SEEHSII.BEFSOITEMZSIEHITLDIBZRYY 3.073 1.008 2.065 4.081
ATHETIDOH KN
66 SEBHBIRBBREBHI LTE O/N\D0IVERZT 3188 0.921 2.266 4.109
HETADOH KL
67 BEZETOLEKETCEBZEHEEIREL THHD. 2.833 1.130 1.703 3.963
68 FIESLWBEAEKDDDTRIEBETEETL\S 2,771 1.100 1671 3.871
CEFBRIBDCEICEBHDIDD K.
69 BREEROBERETOEEDIDETEICEREZHTD 2.895 0.973 1.922 3.867
DB EL.
70 sEBC. R B BREEODNEESAICEL. R D&% 2.635 1.153 1.483 3.788
AELTESL W REIBIBZIRET LD [EFZEIRD
BNV L] 'mDLBDODELN.
71 RORDEE 7Y I —NIUEER - CHEOII D E 1.938 1.390 0.547 3.328
EREITDDH KL
72 OAUMNCHEST BERMOBITIERITDLDICT 1.500 1.086 0.414 2.586
IOV PN AR
73 BEFELTOINSGZEALICTEDOH K. 2.368 1.167 1.201 3.536
74 BOBZERZRIEZENRDICTEDH K. 1.789 1.312 0.478 3.101
75 [DEERLCESOATESEICL THABDIRICET 2.552 1.169 1.383 3.721
CEEIBDFBEDD L.
76 HEICIIBEDOKRBEBRZEITNZDDH KL\, 2.042 1.187 0.855 3.229
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Floor Ceiling
Effect Effect
M SD M-SD M+SD
77 KREBEEVDDD K. 3.125 0.976 2.149 4.101
78 —PE{TEED . Jr—R~RN\VIDBROAIZEZRE 3.284 0.694 2.590 3.979
ER-PSel 10V PN AN
79 BEBO/N-VFIT1EENT BRI ETNEL 2.958 1.193 1.765 4.151
FDCTBEDOH K.
80 BRI TEHGIINREBREDIRIENEZB1ET 1.674 1.324 0.349 2.998
DB KL
81 BULDETELLDTRRICT I=DOIAVEIRTT 2.326 1.125 1.202 3.451
BDDOHE.
82 ZDOERT.IICEABZERRIDENDRAYVIES 2.505 1.295 1.210 3.801

BEODH L.

. KF(HMEN 3 (HTEES) ULEDIEE.
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&M E : 75— MAE DO, R REMRHRIFER

A3k (N=98) fill e (N=5) e RAFFHE & (N=5) 7)1l (N=6) i (N=6) BRBIN=5)  EHHE (N=22)
(N=49)
Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD

1 [RAEABETAE ARSI TR Y 2561 1.261 3000 0707 2592 1223 3000 0707 2333 1211 1167 0983 2400 0894 2773 151
Thid,

2 PERNOABRETMES I CEIYY 2786 1.08 3400 0548 3.061 0.876 3400 0548 2167 1169 1.833 1.602 3.000 0707 2273 1.241
Thild,

3 WEANINE %A T AMS A 2276 1110 2.000 1000 2286 1208 2800 1.095 2833 0753 2167 0753 1600 1.140 2227  1.066
JTHEVYTHNS,

4 BT, HEMAREEREOHMBAEZT 2177 1248 2800 0837 1918 1272 3400 0548 2667 2066 2167 1169 2000 1.000 2.045 1.174
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1. Questioning strategies in the classroom
Rebecca Jing Zhang

Children go to school as question marks and leave school as periods. -- Neil Postman

Focus Questions
* Inahighly interactive classroom, what is a question and what are the various types of questions
asked?
* What are some questioning strategies that teachers should develop to generate interaction?
» How can a teacher improve her/his questioning strategies?
*  What are some effective reacting techniques?

Principles: Definition, types and importance
A question is: Any sentence which has an interrogative form or function. In classroom settings, teacher
guestions are defined as instructional cues or stimuli that convey to students the content elements to be
learned and directions for what they are to do and how they are to do it (Cotton, 1988, p. 1).
There are many types of questions:

» Open vs. Closed questions

» Display vs. Referential questions

» Lower Cognitive vs. Higher Cognitive questions

1. Open vs. Closed questions
An open guestion allows the respondents to develop their ideas without limiting responses or controlling
responses. The questions often require more than one-word answers.
e.g. What do you think would happen if ...?
Sound interesting. How does that work?
How do you feel about that?
Asking an open question in class has many advantages:
« Sometimes it can help students solve problems.
* Respondents can include more information such as their feelings, attitudes and understanding,
so true feelings can be received.
* It can obtain extra and detailed information.
On the other hand, an open question has its disadvantages:
* Respondents may find it difficult to answer open questions if they are not familiar with
expressing their own views and opinions.
» Response rate to questions is lower because it takes longer time to complete questions and
guestionnaires.
A close question looks for specific facts and often only requires one-word answer which can be yes or
no. (Hopkins, 2008, p. 65).
e.g. Did you finish your homework?
Are you going to buy a pen?
The advantages of a closed question include:
» ltis good for finding out specific information.
» It helps a learner make a decision quickly.
» It helps a teacher gather more information.
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The disadvantages of asking a close question in class include:
» It may force respondents to give simple answers to complex issues.
* Respondents may think their desired answer is not a choice.

2. Display vs. Referential questions
A display question is a question that the questioner already knows the answer of. It is not a real question,
but it serves to elicit language practice (Richards & Schmidt, p. 178).
e.g. What does invention mean?
What is the past simple form of broadcast?
Asking display questions in class includes many advantages such as:

* Adisplay question is a tool for the teacher to check and test their learners’ progress.

» Adisplay question can serve as a source of listening practice, particularly for beginners.
Disadvantages also exist when asking display questions in class such as its lack of communicative
guality and authenticity.

A referential question is a question which seeks for information that is not known by the teacher. It is a
genuine question (Richards & Schmidt, 2013, p. 490).
e.g. What’s your favorite invention and why?

What did you do in the summer vacation?
Asking a referential question in class enables the teacher to elicit long responses from the student from
natural discourse. Additionally, it encourages the student to experiment language forms they have
learned.

3. Lower Cognitive vs. Higher Cognitive questions

Lower cognitive questions are those which ask the student merely to recall verbatim or in his/her own
words material previously read or taught by the teacher. Lower cognitive questions are also referred to
in the literature as fact, closed, direct, recall, and knowledge questions (Cotton, 1988, p. 3). Higher
cognitive questions ask the student to mentally manipulate bits of information previously learned to
create an answer or to support an answer with some logically reasoned evidence. Higher cognitive
guestions are also called open-ended, interpretive, evaluative, inquiry, inferential, and synthesis
guestions (Cotton, 1988, p. 4). Asking a few lower cognitive questions in class may help students to gain
some new important knowledge. However, if a teacher asks too many lower cognitive questions, he/she
may encourage students to learn by rote, which is detrimental to students’ creativity.

In general, it is undoubtedly favorable for a teacher to ask diverse types of questions in class, because
when students want to respond to the questions posed, they need to do at least the following things.
+ Attend to the question
»  Decipher the meaning of the question
* Generate a covert response (i.e., formulating a response in one's mind)
» Generate an overt response; and often
* Reuvise the response (based on teacher probing or other feedback) (Cotton, 1988, p. 2)
In conclusion, asking questions in the classroom is of great importance for a teacher, because:
» It can develop interest and motivate students to become actively involved in lessons.
* It can evaluate students’ preparation and check on homework or seatwork completion.
* It can develop critical thinking skills and inquiring attitudes.
» It can review and summarize previous lessons.
» It can nurture insights by exposing new relationships.
* It can assess achievement of instructional goals and objectives.
* It can stimulate students to pursue knowledge on their own. (Cotton, 1988, p. 1)
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Research Findings
1. General Findings

Instruction which includes posing questions during lessons is more effective in producing
achievement gains than instruction carried out without questioning students.

Students perform better on test items previously asked as recitation questions than on items they
have not been exposed to before.

Oral questions posed during classroom recitations are more effective in fostering learning than
written questions.

Questions which focus student attention on salient elements in the lesson result in better
comprehension than questions which do not (Cotton, 1988, p. 3).

2. Findings on placement and timing of Questions

Asking questions frequently during class discussions is positively related to learning facts.
Increasing the frequency of classroom questions does not enhance the learning of more complex
material. (Some researchers have found no relationship; others have found a negative
relationship.)

Posing questions before reading and studying material is effective for students who are older,
high ability, and/or known to be interested in the subject matter.

Very young children and less proficient L2 readers tend to focus only on material that will help
them answer questions if they are posed before the lesson is presented. (Cotton, 1988, p. 3).

3. Findings on cognitive level of questions

On the average, during classroom recitations, approximately 60 percent of the questions asked
are lower cognitive questions, 20 percent are higher cognitive questions, and 20 percent are
procedural.

Higher cognitive questions are not categorically better than lower cognitive questions in eliciting
higher level responses or in promoting learning gains.

Lower cognitive questions are more effective than higher level questions with young (primary
level) children, particularly the disadvantaged.

Lower cognitive questions are more effective when the teacher’s purpose is to impart factual
knowledge and assist students in committing this knowledge to memory.

In settings where a high incidence of lower level questions is appropriate, greater frequency of
guestions is positively related to student achievement.

When lower level questions are predominantly used, their level of difficulty should be such that
most will elicit correct responses.

In most classes above the primary grades, a combination of higher and lower cognitive questions
is superior to exclusive use of one or the other.

Students whom teachers perceive as less proficient learners are asked fewer higher cognitive
guestions than students perceived as more capable learners.

Increasing the use of higher cognitive questions (to considerably above the 20 percent incidence
noted in most classes) produces superior learning gains for students above the primary grades
and particularly for secondary students.

Simply asking higher cognitive questions does not necessarily lead students to produce higher
cognitive responses.

Teaching students to draw inferences and giving them practice in doing so result in higher
cognitive responses and greater learning gains.

Increases in the use of higher cognitive questions in recitations do not reduce student
performance on lower cognitive questions on tests. (Cotton, 1988, p. 4).
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4. Findings on wait-time

» The average wait-time teachers allow after posing a question is one second or less.

+  Students whom teachers perceive as less proficient learners are given less wait-time than those
whom teachers view as more capable.

» For lower cognitive questions, a wait-time of three seconds is positively related to achievement,
with less success resulting from shorter or longer wait-times.

» There seems to be no wait-time threshold for higher cognitive guestions; students seem to
become more and more engaged and perform better and better the longer the teacher is willing
to wait. (Cotton, 1988, p. 5).

Tips for your teaching
Based on the above research findings, the following questioning strategies may be useful in the
classroom.
* Incorporate questioning into classroom teaching/learning practices.
» Ask questions which focus on the salient elements in the lesson; avoid questioning students
about extraneous matters.
» With older and higher-level students, ask questions before (as well as after) material is read and
studied.
»  Question younger and lower-level students only after material has been read and studied.
»  Ask a majority of lower cognitive questions when instructing younger and lower-level students.
»  Structure these questions so that most of them will elicit correct responses.
» Increase the use of higher cognitive questions (to 50 percent or more) when instructing older
and higher-level students.
» In settings where higher cognitive questions are appropriate, teach students strategies for
drawing inferences.
*  Wait-time should be about three seconds when conducting recitations involving a majority of
lower cognitive questions.
* Increase wait-time beyond three seconds when asking higher cognitive questions.
»  Give generous amounts of wait-time to students perceived as lower ability.
»  Avoid vague or critical responses to student answers during recitations.
» During recitations, use praise sparingly and make sure it is sincere, credible, and directly
connected to the students' responses.
» Use various questioning practices, and also use approaches other than questioning in the
classroom, such as silence, making statements.
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2. Motivating learners in the classroom
Mei Usui

Principles
What is motivation?
» Motivation is responsible for why people decide to do something, how long they are willing to
sustain the activity, and how hard they are going to pursue it.
» Level of motivation influences (1) the choice of actions, (2) persistence with the action and (3)
effort expanded on it (Dérnyei, 2015).

Why is motivation important in language learning?

* In any perfect setting, motivation is necessary to keep learning going. Without enough
motivation, accomplishment of long-term goal which require consistent effort such as mastery
of the second language is not feasible.

»  With high motivation, even those who lack in language aptitude and learning conditions have a
better chance to achieve their long-term goals.

Dornyei’s L2 Motivational Self System

If we have a well-developed possible future self, we can imagine this self in a vivid and realistic future
scenario. Since it is more an obvious picture of where we are heading than just a long-term goal, it gives
us considerable motivational power.

» ldeal L2 self: what the learner would like to become.

* Ought to L2 self: The attributes that someone believes he or she ought to possess.

* L2 learning experience: motivational influence of the students’ learning environment such as
successful learning experience.

Research Findings on motivation in class
Teacher

» Teacher’s motivational practice influence students’ motivation (Guilloteaux & Ddrnyei, 2008).
Materials

* The use of authentic materials motivates learners (Peacock, 1997).

* The lessons focused on grammar or the ones that use only textbooks can be strongly

demotivating for the learners (Sakai & Kikuchi, 2009).
» Obtaining low test score also demotivates the learners (Sakai & Kikuchi, 2009).

Tips for teachers (Dornyei, 1994)
Language level
* Include a sociocultural component in the L2 syllabus
Share positive L2-experience such as showing films, playing popular music, inviting native
speakers as guests.
» Develop learners’ cross-cultural awareness system
Focus on cross-cultural similarities, not just differences.
Use “culture teaching” ideas and activities.
* Promote student contact with L2 speakers
Arrange meetings with L2 native speaker / school trip or exchange programs to the L2 country
/ pen-friend project.
* Develop learners’ instrumental motivation
Discuss the role L2 plays in the world and its potential usefulness.
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Leaner Level

Develop students’ self confidence

Trust the students and project the teacher’s belief to the students’ goal.

Regularly provide praise / make sure students regularly experience success and a sense of
achievement / involve students in more favorable, “easier” activities to counterbalance negative
experience / use confidence building task.

Promote the students’ self-efficacy about achieving learning goals

Teach learning and communication strategies / help them to develop realistic expectations of
what can be achieved in a given period.

Promote favorable self-perceptions of competence in L2

Highlight what students can do in the L2 rather than what they cannot do / talk openly about
your own shortcomings in L2.

Decrease student anxiety

Create a supportive and accepting learning environment in the classroom / avoid hypercritical
or punitive treatment / apply special anxiety reducing activities.

Promote motivation-enhancing attributions

Help students recognize links between effort and outcome / attributes past failure to controllable
factors such as insufficient effort, confusion of what to do, or the use of inappropriate strategies,
rather than to lack of ability.

Encourage students to set attainable sub-goals for themselves

Proximal and specific sub-goals (e.g., learning 200 new words every week) / integrate these sub-
goals into a personalized learning plan for each student.

Learning situation level (Course-specific motivational components)

Make the syllabus of the course relevant

Conduct needs analysis / involve students in the planning of the course.

Increase the attractiveness of the course content

Use authentic materials / exotic supplementary materials / recordings / visual aids.

Discuss with the students the choice of teaching materials

Arouse and sustain curiosity and attention

Conduct activities which attract the students’ interests. Change activity patters or seating
patterns on a regular basis to avoid boredom.

Learning situation level (Course-specific motivational components)

Increase students’ interest and involvement in the task

Design and select challenging activities / implement new ideas in each activity / conduct puzzles,
problem-solving games / encourage students to interact with each other through activities that
challenge them to elicit their personal information from each other.

Match difficulty of the tasks with students’ abilities

Students can be motivated if they are put in situations that require them to use reasonable effort.
Increase student expectancy of task fulfillment

Familiarize student with the task type / give the guidance about strategies for the task / make the
criteria of success.

Facilitate student satisfaction

Allow students to create the products in which they can see their achievement / keep records of
their progress / make a wall chart of what the group has learned / celebrate progress!
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Teacher specific motivational components

Try to be empathic, congruent, and accepting

Being sensitive to students’ needs, feelings and perspectives / the ability to behave according to
your true self / nonjudgmental, positive regard, acknowledge students from different cultural
backgrounds, family backgrounds and with different learning styles.

Adopt the role of a facilitator

Not to be authority figure / develop warm rapport with the students.

Promote learner autonomy

Share responsibility with students / invite them to design and prepare activities / promote peer-
teaching / include project work that students can be in charge of / provide students with
opportunities to establish their leadership.

Model student interest in L2 learning

Show students that you value L2 learning as a meaningful experience that produces satisfaction
and enriches their life / share your personal interest in L2 and L2 learning with the students /
show the students your confidence as an L2 user to motivate their learning.

Introduce tasks in such a way as to stimulate intrinsic motivation and help internalize
extrinsic motivation

Present tasks as learning opportunities / project intensity and enthusiasm / raise task interest by
connecting the task with the topic that students already find interesting / state the purpose and
utility of the task.

Use motivating feedback

Make your feedback informational / give positive feedback / point out the value of
accomplishment / don’t overreact to errors.

Group-specific motivational components

Increase the group’s goal-orientedness by initiating discussion

Set the goal which students can achieve as a group / establish how you will evaluate whether
students have reached their goal of a group task.

Promote the internalization of classroom norms

Establish the norms explicitly right from the start / explain their importance of classroom norms
and how they enhance learning / involve students in formulating norms.

Help maintain internalized classroom norms

Observe students consistently to avoid any violation unnoticed.

Group-specific motivational components

Minimize the detrimental effect of evaluation on intrinsic motivation

Focus on individual improvement and progress / avoid comparing students’ ability with each
other / make evaluation private rather than public / do not encourage student competition / make
the final grading the product of two-way negotiation with the students by asking them to express
their opinion of their achievement in a personal interview.

Promote the development of group cohesion and enhance inter-member relations

Create classroom situations in which students can get to know each other and share genuine
personal information (feelings, fears, desires, etc.) / organize outing and extracurricular
activities / include game-like intergroup competitions.

Group-specific motivational components

Use cooperative learning technique
Frequently include group work in the classes in which the group’s (rather than the individual’s)
achievement is evaluated.
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3. Using diaries to understand learners
Kenta Kimura

Definition
A diary study in second language learning or teaching is “an account of a second language
experience as recorded in a first-person journal” (Bailey & Ochsner, 1983, p. 189).

Getting started

1.
2.
3.

Find a group of learners who will keep diaries

Decide which language to use in the diary (L1 or L2).

Persuade the learners to accept that their diaries will not be corrected. Instead, promise the
participants that what is expressed in the diaries will be served as a useful reference for desining
and planning classes

Ask them to write whatever comes into their heads.

Guarantee confidentiality

Tips for diaries

1.
2.
3.

Set aside a regular time and place each day to write diary.

Keep your diary in a safe, secure place so you will feel free to write whatever you wish.

Do not worry about your style, grammar, or organization, especially if you are writing in your
target language.

Carry a small pocket notebook with you so you can make notes about your language learning
(or teaching) experience whenever you wish to write down.

Support your insights with examples. When you write something down, ask yourself, “Why do
I feel that is important?”

At the end of each diary entry, note any additional thoughts or questions that have occurred to
you. You can consider these in more detail later.

Collecting the diaries

1.

Decide whether you ask to see the diary entries as they are produced or wait until the end of the
whole diary-writing project to call for them to be handed in.

A periodic review may be advisable, at which point you could photocopy the entries and begin
your analysis.

Arrange for weekly discussion sessions where the learners are invited to raise any topic in their
diary entries to be highlighted.

Data analysis

1.

2.
3.
4.

The main task is to discover what the learners think is important and what happens in language
lessons.

Frequency of mention: the number of times a given topic is identified in the diary entries.
Distribution of mention: the number of different people who mention a given topic.

Saliency: the level of emphasis on the topic in a diary.

Research Findings

1.

Schumann and Schumann (1977) reported six personal variables affecting SLA: nesting patterns,
desire to maintain one’s own language learning agenda, reactions to dissatisfaction with
teaching methods, motivation for choice of materials, eavesdropping vs. speaking as a language
learning strategy, and transition anxiety.
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2. Brown (1983, 1985) analyzed the diaries kept by 36 English-speaking adult language learners
of different age groups who took an intensive Spanish course in the U.S. There was a total of 76
factors identified. Statistical analysis revealed that the most important factors in the language
learning process were perceived quite differently between the age groups.

3. Matsumoto (1989) analyzed a diary kept by a Japanese college-level ESL learner in the target
language environment. He found, among a total of 65 factors mentioned in the diary, that
significant findings included the effects of positive feedback on learner motivation, the
importance of affective classroom climate for the learner’s L2 development, and the role of self-
awareness and self-analysis in the participant’s language learning process.

Tips for your teaching

1. Diary should not be only for the sake of understanding your learners, but also for the sake of
your students understanding themselves, so it is advisable that you should tell them what
keeping a diary means to them.

2. “Anything can be kept in the diary”. This instruction works for some students. However, some
learners would not be sure about what “anything” means. Therefore, examples of diary entries
should be provided to those learners.

3. You have to guarantee confidentiality and what they write does not affect their course
assessment.

4. Diary keepers may find it difficult to write in the target language. If so, ask them to write it in
their first language so that they might become increasingly likely to write what they really think
about a class.

5. Remember that your students, diary keepers, might hesitate to write comments on class their
which is conducted by a teacher (diary checker).
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4. Diary studies
Sachi Niwa

Principles
What is a diary study?

“A diary study in second language learning, acquisition, or teaching is an account of a second
language experience as recorded in a first-person journal. The diarist may be a language teacher
or a language learner” (Curtis & Bailey, 2009, p. 68).

It involves keeping of journals, and analyzing and interpreting the results of it (Curtis & Bailey,
2009).

The diarist reflects his or her own teaching and learning introspectively. Thus, he or she can
examine “affective factors, language learning strategies, and his (or her) own perceptions”
(Bailey & Ochsner, 1983, p.189).

“Diary studies can offer insights into processes that are not otherwise easily accessible or open
to investigation and can thus provide useful information to language teachers, learners, and
researchers” (Curtis & Bailey, 2009, p. 70).

At first, diaries are analyzed by the diarists themselves, but later other researchers and/or
teachers started to analyze the data which was generated by language learners and/or teachers.
They are called indirect or non-introspective studies (Curtis & Bailey, 2009).

“Diary studies can be used as the sole form of data collection in a research project, or as just one
form in a broader study, possibly to triangulate the information collected using an array of data
collection techniques (for example, diaries, interviews, observations, surveys, class recordings,
and so on), or different sources (students, teachers, administrators) to provide a broader and
richer perspective” (McKey, 2009).

Collecting diary study data

Barley and Curtis (2009) suggest various methods to collect diary study data, such as,
handwritten journals, word processed journals, or audio recordings.

Collecting the data by the audio recordings may be very time-consuming as the researcher
probably should transcribe the recordings, at least some part of it.

Processed journal entries are preferred than handwritten journal entries as “having an electric
record greatly facilitate data analysis” (Curtis & Bailey, 2009, p.71).

What is necessary for diary study data? (Curtis & Bailey, 2009)

Ideally, the diary data will involve both factual records and interpretations of them.

Also, it is important to keep detailed chronological records of the entries: the day, date, and
time at which the diarist starts the entry, and the time at which he or she finishes writing.
“Whether it is teacher or language learners who are keeping diaries, for record keeping and data
gathering purposes, it is important to have a summary of the class information and the lesson
that is being written about, including day, date and time of the lesson, number of students,
topic(s) and/or skill(s) addressed, etc.” (P. 72). These can help another reader of the entries
understand the content.

If the diarist is a language learner, it can be good to contain class handouts and copies of
assignments with the diary. If the diarist is a language teacher, including both class handouts
and the lesson plans are necessary.

Setting reasonable time limits for making diary entries will prevent from writing the entries
become an overly time-consuming and laborious task.
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When the diarist is very busy, making brief handwritten notes is useful not to forget about the
class. Later, the notes can help to make word processed journals.

The language of diary study data (Curtis & Bailey, 2009)

For language teachers, “it is important to focus on recording their thought and feeling as
accurately and completely as possible within the constraints of time and language”. Therefore,
they should give up correcting grammar, spelling and punctuation in the original diary entries.
“Journal entries are first-draft writing” (p.72).

For language learners, the purpose of keeping diaries is also to record the thoughts, feelings and
behavior patterns when they use or learn the target language. Thus, they do not have to worry
about grammar, spelling, and so on.

Many language learners keep diaries in their first language, or in a mix of their first and second
languages as they do not have enough proficiency of the target language to express their
thoughts confidently and fluently.

Organizing and interpreting diary studies data

The diary is only data, it must be analyzed carefully to be a study, by the diarist herself or himself
(in first-person diary studies) or the researcher (in third-person diary studies) (McKey, 2009).
Word processed diary entries have make it easy to analyze the data with dining the keywords
and phrases or using highlighter function to identity related themes (Curtis & Bailey, 2009).
Diary studies profit from triangulation as various kinds of data which lead to the same
consequences can improve the reliability of it. They can be used to triangulate with either
guantitative or qualitative forms of data (Curtis & Bailey, 2009).

Research Findings

Leung (2002) conducted the study on the effect of extensive reading on an adult’s self-study of
Japanese over a 20-week period and the data was collected as multiple sources: a learner’s diary,
audio-recordings from several private tutorial sessions, and vocabulary tests.

She notes that the diary studies reveal what learners experience during the extensive reading
process, including their discoveries or challenges of L2 use.

She indicates that the learners can find the enjoyment and benefits of extensive reading through
constant encouragement from the teacher and the classmates, which can give learners more
confident in their own reading.

Block (1996, as summarized in Curtis & Bailey, 2009, p. 70) investigated an adult EFL course
in Spain. In the report, Block used observational data he collected through his visits to the class.
He also included the teacher’s journal entries and information from the diaries kept by several
students. This combination offered him a balance of the emic and etic perspectives.

Tips for your teaching

1.

Diary studies are good tools for teachers to find out not only the processes of the learners’
learning their L2 but also their feeling and thought they have through language learning. This
is because that the date from diary studies consists of detailed notes on events, actions,
emotions, and thoughts, which are often interpreted by the diarists introspectively (Curtis &
Bailey, 2009).

If you become the diarists yourself, conducting diary studies can provide you with the
opportunities to reflect your own teaching and the way you manage the class introspectively.
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3. Eventhough you are not going to conduct diary studies, it will be very useful to read the diary
studies because it may help you understand what language learners or language teachers feel
through language learning or teaching.
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5. Assessing learners in the classroom
Yumi Fujita

Principles

Assessment “refers to the general process of monitoring or keeping track of the learner’s
progress [...] it is part of whole educational process of teaching and learning” (Hedge, 2000, p.
376).

The primary purpose of assessment is to understand the student’s ability. The results can be used
for secondary purposes. For instance, assessment can be used as a placement test to assign
students to different classes or an achievement test for understanding the student’s ability at the
end of the term.

Depending on the purposes, teachers can see two types of assessments. First one is summative
assessment which is used as “Assessment of Learning” (Katz, 2014, p. 322). It focuses on what
learners have learned as a result of a period of instruction. This type of assessment does not
necessarily relate to the school curriculum nor carried out by teachers. Typical summative
assessments in classroom are mid-term tests and standardized national tests. The other type is
called formative assessment which is “Assessment for Learning” (Katz, 2014, p.322). It aims to
understand learners’ progress and identify how to help them along the assessment. Its focus is
on scaffolding learning and providing ongoing feedback during the instruction or student
performances, and usually done by the class teacher. It also engages students in self-assessment.
Katz (2014, p.323) divided assessment into two types, which is selected-response format and
constructed-response format as shown in Appendix A (based on MicTighe & Ferrara, 1998).
With a selected-response format, answer choices are provided, and learners can demonstrate
what they know about the language by choosing one. It is especially helpful for beginners to
have these choices as they have limited language proficiency. A constructed-response format
requires the learners to answer with using language that they have learned in the class.
Teachers’ choice of assessment timings and assessment methods hold an important key concept
of understanding multi stages of the assessment cycle (Davison & Leung, 2009). Gottlieb, Katz
& Ernst-Slavit (2009) shows the four-step assessment cycle that helps link assessment to
learning; step 1: identifying learning aims, step 2: correcting and recording information about
student learning, step 3: examining the information and at last but not the least, step 4: using the
information. In this way, assessment will be embedded throughout the lesson to enhance
students’ learning opportunities.

Research Findings

Brindley (1989) investigated teachers’ assessment practices in Australian Migrant Education
Program and his findings show that these teachers consider assessment as a support tool in
teaching and learning functions (Appendix B).

Tips for your teaching

“Typically, tasks for assessment should be based on activities and exercise types that were used
for instruction” (Katz, 2014, p. 328) to harmonize the classroom instruction with assessment as
a whole learning process.

An important assessment tool is observation. By watching students engage in tasks, teachers try
to make sense of students learning. It is effective to plan to what to observe beforehand and
record the lesson in order to systematize the observation-driven assessment.
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e “Teachers may choose to assess students’ ability using a range of tasks, depending on what they
want to know about student learning” (Katz, 2014, p. 327). Teachers should always keep in
mind that “no single test method can fulfill all the varied purposes for which we might test”
(Alderson, 2000).

e Teachers can use tasks that will indicate students’ developing competence in a particular skill
area. Designing assessment for receptive skills (reading and listening skills) is more difficult
than designing that for productive skills (speaking and writing) because receptive skills are
invisible and “teachers must make inferences about the development of these skills” (Katz, 2014,
p. 326). When teachers assess productive skills, they are observable through the students’
performances such as spoken responses or written works. However, performance assessments
need reliable scoring guides that help the teacher to score the student’s performance coherently
and consistently.

e Teachers can also use self-assessment, portfolio or peer-assessment by students to involve them
into assessment process. It will motivate them and develop the awareness of autonomous
learning.

e A general guideline is to write directions and questions at a slightly lower level than that of the
targeted language competence (Katz, 2014, p. 327).

o Tomake the grading procedure clear, criteria should be shared and understood by students, other
stakeholders such as parents, and other teachers.
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Appendix A: Types of Assessment (Katz, 2014, p. 323/ based on McTighe & Ferrara, 1998)

‘ CONSTRUCTED-RESPONSE FORMAT

SELECTED- .

RESPONSE Brief Constructed Performance-Based Assessment

FORMAT Response Product-focused Performance-focused Process-focused
| Multiple choice Gap filling | Essay -(-)l_'an-res;l.ﬁnion Observation
1 B i A —

Truelfalse Short answer Storylplay/poem Dramatic reading Reflection

Matching Cloze Portfolio Role play Journal

Sameldifferent Label a visual Report Debate Learning log

Grammatical/ Sentence , " A

ungrammatical completion V|d-eoj'aud|orapa Jnfer\_rlew

Error correction Poster session Online chats
Project
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Appendix B: Perceived Importance of Functions of Assessment (Brindley, 1989, p.25)

Mean | SD Rank
Place learners in class 4.296 | 1.059 1

Provide information on learners’ strengths and
weaknesses for course planning

4.137 | 1.129 2

Provide information on funding authorities for 2482 | 1.512 6
accountability purposes ' .
Encourage students to take responsibility for 3.957 | 1.268 3
their own learning ] .
Provide students with a record of their own 3.207 | 1.393 5
achievement - -

(SD = standard deviation)

69



6. Treating learners’ errors in the classroom
Sho Mitsui

Principles

*  One of the basic principles of error correction is that "we must provide them [learners] with
feedback they need to modify their hypotheses about the functions and linguistic forms they
use" (Allwright & Bailey, 1990, p. 99).

* In so doing, it is important to give them appropriate cognitive feedback as well as affective
support.

Should learner errors be corrected?

» Itdepends whether the teacher has the ability to identify learner errors. Native language teachers
don't correct errors as frequently as non-native language teachers do. The teacher should keep
in mind that the output of any learner in a classroom may serve as input to any other learner. If
the teacher does not correct the error in a learner's output, other learners may take it as
grammatically correct speech.

» Leaners tend to ask to be corrected quite often but don't they sometimes discourage them?

Deciding when to correct errors

* If you correct the learner’s error immediately, you might be interrupting the learner in mid-
sentence. However, feedback is more effective when the learner receives it as close to the
utterance or language activity as possible.

» By trying out various strategies to examine the outcome carefully, teachers can make a more
informed decision on how to give feedback to students.

* In order for learners to make the best use of the feedback, they need to “notice the gap” between
what they are saying and what other people are saying (Schmidt & Frota, 1986).

Deciding what treatment to provide
» Teacher's decision process is incredibly complex (Chaudron, 1977).
» Teachers have at least three choices in providing error feedback: when the error has been made,
where the error is, and what kind of error the learner has made.

Deciding who will treat errors
Only learners themselves are capable of making changes in their developing interlanguage systems.

* The teacher’s ultimate goal should be to help students become independent learners who are
capable of dealing with communication breakdown, finding out the way to produce the target
language accurately, and internalizing the correct forms without guidance.

* Increasing “wait-time” may be one idea of achieving this goal.

— Rowe (1969) (Native English speakers as a target) - as the teacher waits longer, the quality and
quantity of the students' responses improved.

— Holley & King (1974) (German speakers as a target) — waiting for five to ten seconds helps
hesitant learners answer a question.
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7. Using Uptake Recall Chart in the classroom
Yoshinori Watanabe

Principles

The Uptake Recall Chart is the instrument that is developed by Slimiani to examine learner’
uptake, which is defined as what learners “claim to have learned from a particular lesson”
(Slimani, 1992, p. 197).

To understand what learners have learned in the classroom, it is common to administer a type
of elicitation techniques, where they are provided with an obligatory context of language use,
and they are instructed to give response to it.

However, this type of method is not appropriate for understanding what learners learn from
which aspect of the lesson. In order to do so, it becomes important to relate “learning
outcomes to their immediate and potentially determining environment” (Slimani, 1992, p. 199)
in the classroom.

The Uptake Recall Chart is a “way of identifying what learners have got from their experience
of being in a particular class session” (Slimani, 1992, p. 200).

“Once identified, uptake is to be related to the classroom environment which might
subsequently explain its emergence” (Slimani, 1992, p. 199). In order to do this, the Uptake
Recall Chart has to be administered sometime after the lesson was conducted, but before too
much could happen to the learners that would make it to “obscure the direct impact of the
event on the learners’ claims” (Slimani, 1992, p. 199).

Research Findings

Slimani (1989, as summarized in Allwright and Bailey, 1999, p. 133) reports that the most
proficient learners interacted more frequently than their less proficient classmates and
participation was relatively profitable for the former.

Approximately, 50 per cent of what proficient learners claimed to have learned was derived
from episodes of classroom interaction they had personally taken part in.

Less proficient learners seem to have been benefited by listening to other learners than by
participating verbally themselves.

Tips for your teaching

1.

The URC (Appendix A) was originally developed for the sake of researchers, who have the
luxury of setting aside for their research per se. This may make it difficult for in-service
teachers, who are busy teaching and non-teaching duties, to use in their own classrooms.

It may be a good idea to use the adapted version (Appendix B), which has been simplified to
save time. You may further edit it for the sake of your students.

Spend a few minutes, e.g., three minutes, at the end of the lesson, asking students write as
many things as possible on the URC.

Notice that students tend to write their opinions rather than the fact. The subjective comments
are certainly welcome, but they have to be differentiated from facts, i.e., what they claim to
have learned.

Just to save time, it is even useful to distribute blank sheets to students, so they may write
anything and everything that they learned. But it is still advisable to record somewhere on the
sheet the details of the lesson, including the date, time, the number of students, etc., which will
turn out to be a useful source of information.

You’ll be surprised that different students report on different things from the same lesson.
You may bring the finding to your research work.
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Appendix A: Uptake Recall Chart — Original (Slimani, 1992)
ldecson o A. Bevetho. &2, ) . BEx v\\uﬁ“!a B v (n¥u¥, Elu m’?v‘w_ 1992,

~bvidy UP,
APPENDIX 1: UPTAKE RECALL CHART DATE:
QUESTION: WHAT POINTS HAVE COME UP IN TODAY'S LESSON? NAME:

Please answer FULLY and in DETAIL. Try 1o remember EVERYTHING.

1, GRAMMAR: 5. PUNCTUATION

€. WAYS OF USING THE LANGUAGE:

7. SUGGESTIONS ABOUT MORE EFFECTIVE INSTRUCTION. .

2. WORDS AND PHRASES:

8 OTHER(S) ... (Piease ity):

3. SPELUNG:

4, PRONUNCIATION:

HONIVIIIUT WO04SSD]? JO KONDRIDA

Thank you for your cooperation

L1T

Appendix B: Uptake Recall Chart — Adapted Version

Uptake Recall Chart (adapted from Slimani, 1992).

Section 1Ds Name

Instructions: What poiuts bave come up in today's lesson? Please auswer fully,
objectively, and in detail. Do not write your opisions. Try to remwnber

nnnnnn

Language (eg. punctuation, spelling, parsgraph strocture, grammar,
pronunciation, words and phrases):

Other(s): Please specify.
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8. Using COLT observation scheme in the classroom
Azusa Kuriyama

Principles

The Communication Orientation Language Teaching (COLT) Observation Scheme is an
instrument that describes the features of instruction systematically and precisely in second
language (L2) classrooms (Spada & Frohlich, 1995).

It was developed within the context of a national-scale research project in Toronto, Canada:
Development of Bilingual Proficiency (DBP) project, in the early 1980s. The project was carried
out within the context of the excessive popularity of communicative language teaching (CLT)
based on the idea of Hyme’s theory of communicative competence in 1972. Although many
researchers and teachers admitted the importance of CLT, there was no clear explanation on how
CLT worked and different teachers implemented it differently in their classroom. Thus, the
COLT observation scheme was developed to capture the characteristics of the different practices
of CLT classrooms and investigate the effects on learning outcomes (Spada & Frohlich, 1995).
There are two parts: Part A and Part B; the former is a real-time recording instrument used in
classrooms to record the participant organization, content, content control, student modality, and
materials of each activity or episode to investigate the effects of various ways of teaching on the
learning (Anno, Horita, Hamanaka, & Sakai, 2004; Kawai, Sakai, Yokoyama, Ishizuka, & Aoki,
2007). The latter is used to analyze interactions between teachers and students, and students and
students in the classroom to examine the content and the quality of the interactions. (Kawai et
al., 2007)

Much research has been conducted, using COLT Part A, since it is relatively easy to use. On the
other hand, Part B gives the researchers and the readers more detailed and precise information
than COLT Part A does though it requires a lot of efforts, knowledge, and experiences to code
the transcribed data (Kawai et al., 2007).

Research Findings

Suwa (1994, as summarized in Spada & Frohlich, 1995, pp130-132) reported that whole class
instruction was dominant in Japanese EFL elementary classrooms, where the more teachers used
L1, the more the students did as well.

Anno, Horita, Hamanaka, and Sakai (2004) reported that the COLT observation scheme Part A
could be used to analyze lesson plans. They also concluded that it could reveal the features of
lesson plans for Foreign Language Activities.

McKay (1994, as summarized in Spada & Frohlich, 1995, pp143-145) ranked four different
types of class based on its communicative orientation. Observing those classes with COLT Part
A and Part B revealed that students in the highly meaning-focused class scored lower in tests
for four skills than the students in

did not perform significantly better in speaking and listening test and scored significantly lower
in their reading and writing test than that in the less communicative, grammar-focused class. He
also reported that the grammar-focused teacher emphasis on all features of form focus
(vocabulary, grammar, patterns, and pronunciation) while the meaning-focused teacher focused
only on vocabulary and pronunciation.
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Tips for your teaching

1. The COLT observation scheme intends to be used by various people and for various purposes
in the context of L2 classroom observation; in other words, the observation scheme is used not
only by researchers but also by novice teachers, experienced teacher, or teacher educators.

2. Determine the purpose of study/observation. (ie. to obtain an overview of the classroom features,
to compare the instructional process and procedure between different classes, or to investigate
the relationship between instructional input and language output etc.)

3. Choose which part(s) of COLT you use. Part A, Part B or both?

4. Depending on your purpose, discard or combine the categories in the observation scheme or add
new categories.

5. To reduce the risk of subjectivity, ask other teachers to analyze the same classes individually
and share the analysis with you later.

6. If you decide to use Part A, sit in a corner in the back of the classroom and fill out the scheme
while observing classes.

If you decide to use Part B, video-record classes, transcribe the recordings and analyze the data.

7. You can use questionnaire, tests, or other sources to interpret the analysis better.

8. It may be a good idea to use COLT Part A when observing other teachers’ lessons so that you
can look at the lessons relatively objectively and have meaningful discussions both for you as
observers and the teachers who conduct the lessons after the lessons finish (cf. taking memos
about what they find good/bad during the classes and giving too nice or harsh comments after
the classes, from which none of them can learn).
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Appendix A: COLT Observation Scheme Part A (Spada & Frohlich, 1995)
COLT earr A

Communicative Orientation of Language Teaching Observation Scheme

ACTIVITIES & CONTENT
TIME |EPISODES Particip =) izati Content CONTROL Material
Other STUDENT MODALITY
Class Group | Indiv | Manag. Language Topics Ty Souree
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Appendix B: COLT Observation Scheme Part B (Spada & Frohlich, 1995)

TEACHER VERBAL INTERACTION STUDENT VERBAL INTERACTION
Response to
Target Inforinaion g Sustained | 1o form/ Response 10 student rm, wSuamod Form to form/
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9. Turns, topics, and tasks
Huiting Huang

Introduction

Instead of solely focusing on teachers, Allwright (1980) took a close look at what the learners actually
did in class. He established a general conceptual framework for language teaching and learning in
classrooms and showed how to use this framework for the analysis of recorded classroom data. Allwright
(1975, 1976, 1978, 1980) claims that in class, negotiation between students and teacher is constantly
ongoing, which means managing the negotiation is a key feature for teachers. Therefore, a framework
is needed for the understanding of the whole language teaching and learning. In this section, frameworks
of macro analysis of language teaching/learning, turn-taking analysis of classroom behavior, and task
analysis that are useful for case studies and qualitative research studies on classroom language learning
and teaching are introduced.

A Macro-Analysis of Language Teaching and Learning
* Samples: any instances of the target language, in isolation or in use.
* Guidance: instances of communication concerning the nature of the target language.
o Talking about the rules and explanation of the language.
o Giving hints or cues to draw attention to the target language.
o Giving quality judgments such as “Fine.” or “Not quite.”
+ Management activities aimed at ensuring the profitable occurrence of guidance examples
explained above (See more detail in turn-taking analysis).
* These three elements do not distinguish between teachers and learners.

A Turn-taking Analysis of Classroom Behavior
*  Turn getting
Accept: respond to a personal solicit
Steal: respond to a personal solicit made to another
Take: respond to a general solicit (e.g., a question addressed to the whole class)
Make (1): make an unsolicited turn, during the current speaker’s turn, without intent to gain the
floor.
Make (2): start a turn, during the current speaker’s turn, with intent to gain the floor.
Make (3): take a wholly private turn, at any point in the discourse.
Muiss: fail to respond to a personal solicit, within whatever time is allowed by the interlocutor(s).
« Turngiving
Fade out and/or give way to an interruption
@ make a turn available without making either a personal or general solicit
P make a personal solicit
G make a general solicit
* A Topic Analysis of Classroom Turn-taking Behavior
M: instances of the target language intended primarily as models. (E.g. something said by the
teacher imitated by a learner.)
I: instances of the target language intended primarily as information about the models.
P: instances of communication concerned primarily with pedagogical/ procedural matters.
O: any other use of langue or nonverbal communication.

Task Analysis
» Level 1: turn taking (e.g., when a speaker concludes without allocating the next turn, all the
other participants face the task of deciding whether or not to accept the task of maintaining the
discourse.)
« Level 2: topic management (e.g., a participant deciding whether to pursue a topic or to switch
a topic)

77



» Level 3: cognitive tasks or operation (e.g., if | ask some to answer a question but that person

counters by asking me the same question)
Tips for users

*  Analyzing classroom interaction can be very difficult without transcription of students’ and
teachers’ utterances and behavioral patterns in class. Therefore, it is essential for researchers to
be capable of utilizing various transcription strategies derived from classroom observation.

» ltis advisable to have video or audio data of class for transcribing interaction.

» Since coding could be subjective, triangulation with other researchers is recommended.
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10. Transcriptions
Corey Fegan

Principles: When writing down what people are saying, we have to pay attention not only to the words
they say, but also on how they say them. Listen to conversation around you. Very rarely does it ever
come out as clean and precise as the conversations we hear in movies or read in books. Real conversation
is always a work-in-progress, with revisions, self-edits, pauses, restarts, and muddled speech all
tumbling over one another as the conversation progresses. To accurately examine what is said in a
classroom, we first must accurately transcribe what is said. Below, we will examine the common
symbols and rules used to help us faithfully replicate the classroom speech we hear. These should help
prepare novice transcribers to quickly and accurately transcribe what they hear.

The Basics: Before we begin, let’s take a moment to stop and think about what we are looking for
within a transcription. Faithfully transcribing all features of spoken speech can take hours of effort for
minutes of analyzed data. Ask yourself, what are you looking for? Are you simply trying to get a general
idea as to what was said, by who? Are you looking into the pauses produced by speakers? Are you
looking at how to accurately show pitch, or character of voice (laughing voice, sad voice)? All of those
things can be transcribed and indicated, but a basic rule is: only transcribe what you need to transcribe.
For example, let’s look at the phrase below:

Key:

El example speaker 1

El: uh (1.5) you could ...(2.5) may/ uh maybe you could uh you could raise uh XX your hand

This transcription indicates pauses by using parentheses and numbers, and includes restarts, gap-fillers,
and two incomprehensible items, each marked by an X. If you are only looking for who spoke, and
generally what they said, you could reformat your transcription into:

El: Uh, you could . . . maybe you could raise your hand.

While this is not as true to the original production, it is allowable because you, the researcher, have made
a decision that you are focusing your observation in a certain way. Basically, have a reason for why you
are transcribing, that you can clearly explain.

General Layout: A good transcription begins with a good layout. Here are some tips to make your
transcription useful (Allwright & Bailey, 1991).

1) Have wide margins, it allows you to write notes!

2) Double space everything, it allows you to write notes!

3) Number every fifth line. If you want to be more specific, you can number every line, or you
can number every turn (for example, every time a speaker completes a turn speaking, and
someone else speaks).

4) Number each page of transcript. If you drop your paper, you want to be able to sort them again!

5) On your cover sheet, have a note on the participants, the date, time, location, and any other
important notes.

6) Are you using pseudonyms? Before you transcribe, decide if you will use real names, or
pseudonyms. If you use pseudonyms, then make sure you write down who is what pseudonym
in your notes.

7) For your transcripts, justify indent to the right, and text to the left. Look above at the transcript
examples to see how to do so.
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Symbols to identify who is speaking (Allwright & Bailey, 1991).

T teacher

A aide

M1 identified male learner, using numbers (M1, M2, M3, and so forth)

F1 identified female learner, using numbers (M1, M2, M3 and so forth)

Su this would be an example of an abbreviated pseudonym, here meaning Susan, but be aware that
you lose information on the sex of the participant if you use abbreviated pseudonyms

M unidentified male learner

F unidentified female learner

MV  male voice outside of the group, for example, from the television

FV female voice outside of the group, same as MV

LL unidentified subgroup of class, for example if two or more people are talking during someone
else’s turn

LL unidentified subgroup of class speaking in chorus, as in a ‘repetition’ exercise

LLL  whole class

LLL  whole class speaking in chorus

Importantly, remember that other texts may offer different rules on how to identify who is speaking.
Remember to take notes on who is who within your transcript.

Symbols for relationship between lines of transcripts

{ use curly brackets to indicate simultaneous speech

[ use to connect speakers that are unidentified, e.g. if an unidentified speaker speaks before and
after another speaker, use a bracket to connect them

- use a hyphen to indicate continuation of a turn without a pause

Symbols to use in text (Allwright & Bailey, 1991) (Breiteneder & Majewski, 2006)
[1] use these around comments of any kind, such as an action the speaker performs
[=] use to indicate you are translating or gloss
/1 use for phonemic transcription instead of standard orthography
() use for uncertain transcriptions
(3)) use for uncertain phonemic transcription
(ID  use for uncertain translation or gloss
X incomprehensible item, one word in length
XX incomprehensible item, phrase length
XXX incomprehensible item, longer than phrase length
. use dots to indicate pauses
) pause of .5 seconds or less
(1.5) include numbers within brackets to indicate pauses longer than .5 seconds, here a 1.5 second
pause is indicated
@ use to indicate anything read, rather than spoken
? indicate rising intonation
words spoken with falling intonation
: lengthening of sounds
@ laughter
<> you can indicate types of utterances, such as putting fast, slow, loud, soft, whispering, or sighing
CAPITOLS
use to indicate speaker emphasis
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Now that we have some symbols and rules to work with, let’s look at a short transcript between two
speakers. Can you read what is written and understand?

T I (.) I wanted to X. [opens books] Who can uh who can tell me (2.5) the answer to one?

S1 @ Teacher (.) we just did that?

T Oh dear. Thank you @ <laughs for five seconds>
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11. Building rapport with learners
Maki Takata

Principles
What is rapport?
»  “Rapport is the relationship or connection you establish with your students, a relationship built
on trust and respect that leads to students’ feeling capable, competent, and creative” (Brown,
1994, p.202).
» Rapport, or the trust between teachers and students, is “the affective glue binding educational
relationships together” (Brookfield, 1990, p.163).

Why is rapport important in language learning?
* Rapport encourages learners to enhance their learning experience by taking risks, challenging
themselves, asking questions, and making continuous efforts (Stipek, 2006).
» Rapport is a key element of teaching, as optimal teacher-student rapport and a comfortable
classroom environment leads to higher achievement (Nguyen, 2007).

Attachment Theory
»  Attachment theory explains how supportive relationship between teachers and students enable
students to organize their learning, to feel safe when making mistakes, and to confront
challenges (Rimm-Kaufman & Sandilos, 2010).

Self-Determination Theory
» Self-determination theory explains the significance of motivation and how teacher-student
relationships enable learners to enhance their competence (feel capable of academic work),
autonomy (ability to make decisions), and relatedness (feel socially connected), which are
fundamental psychological needs of the students (Ryan & Deci, 2002; Rimm-Kaufman &
Sandilos, 2010).

Research findings on rapport in the classroom
Interactional resources to build rapport (Nguyen, 2007)

» The study found that teachers incorporate multiple interactional resources, which include the
following: calling-to-attention sequence, the correction sequence, the summarization sequence,
and co-construction of rapport, which create positive social relationships between the teacher
and students.

» In the calling-to-attention sequence, the teacher gave clear instructions by giving commands in
the question form, used the pronoun ‘we,’ clapped hands to gain attention, used a loud voice,
and mentioned the lesson content.

» Inthe correction sequence, the teacher provided the correct form with a smile, tried to implicitly
elicit the students’ self-correction, drew attention to the error, and softened face-threatening acts.

» In the summarization sequence, the teacher summarized the lesson so that the students could
recapture the lesson and relate the content to their everyday lives.

» For co-construction of rapport, there were features of students co-constructing rapport in the
classroom, which were established through active and reciprocal initiation and maintenance of
building rapport.
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Relationship between rapport and affective factors

Positive relationships between students and teachers enabled students to have more positive self-
beliefs, greater self-efficacy, and higher motivation (Ma, Du, Hau & Liu, 2018).

Relationship between rapport and academic achievement

A positive student-teacher relationship in class led to higher academic performance, which was
shown in an English performance test (Ma et al., 2018)

Instruments to investigate teacher-student relationships (as summarized in Rimm-Kaufman &
Sandilos, 2010)

Student-teacher relationship scale (STRS) is a teacher-report instrument that measures the
teacher’s perception of conflict, closeness, and dependency with a specific child (Saft & Pianta,
2001).

Teacher-student relationship inventory (TSRI) investigates teachers’ satisfaction with their
students, perceptions of their own teaching practice or conflicts with their students (Ang, 2005).
Classroom assessment scoring system (CLASS) measures the positive and negative classroom
atmosphere and the teacher’s sensitivity to such atmosphere (Pianta, La Paro & Hamre, 2006).
Assessment of learner-centered practices (ALCP) identifies the differences between the teacher
and the students’ perceptions (McCombs, 2004; McCombs & Miller, 2006).

Feelings about school looks into students’ perception toward their relationships with teachers
and overall feelings toward school (Valeski & Stipek, 2001).

Loneliness and social dissatisfaction questionnaire for young children investigates students’
feelings of loneliness and negative factors of peer relationship (Cassidy & Asher, 1992).
Teacher treatment inventory looks into students’ perception of the teacher’s behaviors
(Weinstein & Marshall, 1984).

Tips for teachers
1. Things to consider in particular educational contexts (Stipek, 2006)

When teaching young children, listen to their concerns, respond to their misbehavior in a gentle
manner with explanations, show positive emotions (smiles, being playful), and be attentive and
fair.

When teaching adolescents, treat them as individuals, express interest in their personal lives,
give opportunities for decision-making and expressing opinions, and be a caring, honest, fair,
and trusting teacher.

When teaching students who you find it particularly difficult to establish rapport with, make
special efforts to show a personal interest, interact positively, compliment positive behaviors,
listen to their problems and concerns, and work together to address those issues.

2. Importance of teacher credibility and authenticity (Brookfield, 1990)

Teacher credibility refers to teachers who have knowledge, deep insight, experiences that far
exceeds those of the students, becoming a role model who has subject and skill expertise.
Teacher authenticity refers to teachers whom students perceive as a person with passion,
weaknesses, and feelings. Such teachers have congruent words and actions, acknowledge their
own errors, and respect learners by listening carefully to them.

One of the challenges for teachers for building good relationships with students is to keep the
balance between credibility and authenticity. Teachers should raise credibility by showing
knowledge and expertise while they establish authenticity by believing the importance of
education and expecting students’ great progress.
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3. Do’s and Don’ts of establishing rapport (Brookfield, 1990; Rimm-Kaufman & Sandilos, 2010)
Do’s:

» Get to know the students’ personalities and interests and cope with their individual
characteristics flexibly. It is also important to have knowledge about the students’ backgrounds,
emotions, strengths and weaknesses, and academic levels. For instance, if a student is shy and
never raises his/her hand in class, teachers can check their understanding in a one-on-one
conversation. Another example is when a student who loves basketball comes to ask a question,
teachers can explain how to solve his/her question relating to basketball.

+ Listen carefully to students’ voices and check if they have any concerns, anxieties, or concerns.
It is important to give students time to express their thoughts without interrupting.

* Don’t give up easily on students or classrooms that are especially difficult to build rapport with.

* Don’t assume rapport to be important to only for younger learners, as older learners equally
benefit from such positive teacher-student relationships.

* Don’t stream students according to their proficiency levels, as it has the possibility of teachers
giving special treatment to certain students, which could make some students feel less supported
and valued by teachers.

* Don’t be impatient or be annoyed by students when they are having trouble comprehending.

4. Classroom practices to build rapport and engage students (Kim, 2017)
Know students’ names

*  Get familiar with the list of students’ names ahead of time.

* Include self-introduction activities and games so that both the teacher and students can
remember each other’s names.

Know students beyond just their names
*  Get to know students’ likes, dislikes, interests, and their daily life.
Incorporate team-building exercises

* Word tag is an activity for students to start a conversation with one another. Each student
receives a slip of paper with one word (nouns are preferred) and a name of a classmate, who
will be his/her partner. The student tries to elicit the word from his/her partner by asking
guestions.

» Laughter yoga is an activity where the teacher students simply laugh and smile at the beginning
of the class to create a positive atmosphere suitable for learning.

» Post-it notes could be used in the classroom in two ways: distributing them randomly with
students’ names so that students can write compliments to the person written on the post-it or
using them to share the opinions anonymously on a serious topic.

Ask open-ended questions

* Incorporating open-ended questions in the classrooms enables the teacher and students to know
each other better and to engage in a more meaningful talk. Open-ended questions are questions
with multiple possible answers such as “What kinds of books do you like to read? or “What are
some things that bring you the most joy?” Teachers do not have a predetermined answer in mind
when asking such questions. It is also the role of teachers to ask follow-up questions to the
students’ answers to keep the conversation going whenever necessary.
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12. Anxiety & Competitiveness
Iris Magnolia Cortés Ruiz

1. Principles
What is Anxiety?

According to American Psychological Association (APA), anxiety is the “emotion characterized
by feelings of tension, worried thoughts and physical changes like increased blood
pressure”(““American Psychological Association,” n.d.).

A person with anxiety has to confront intrusive thought or concerns that are present in their mind
quite often.

It is common that a person with anxiety avoids situations that might cause worry.

Some physical symptoms such as rapid heartbeat, dizziness, and trembling are sometimes
caused by anxiety.

What is competitiveness?

Competitiveness is a strong desire of being better or more successful than others. People who
have a high level of competitiveness enjoy activities that challenge them and pit them against
others.

A certain level of competitiveness enhances learning because it contributes to the learner’s self-
esteem development.

2. Research Findings on anxiety and competitiveness in the classroom
How anxiety and competitiveness are present in the language learning?

Anxiety and competitiveness are quite related with each individual’s personality. They could
affect their performance in the language learning process.

A type of anxiety that second language or foreign language learners/users feel when they use
L2 is called language anxiety (Maclntyre & Gardner, 1994). Some students feel different levels
of language anxiety when they use different language skills. In other words, the level of language
anxiety caused by utilizing receptive skills (listening and reading) and that of language anxiety
caused by utilizing productive skills (speaking and writing) is different.

Language anxiety negatively impacts not only on a learner’s learning progress but also on
his/her motivation, which could force the learners to give up on language learning completely.
Language anxiety might be caused by the insufficient command of the target language. Thus,
teachers are held accountable for language anxiety (Horwitz, 2001).

Some learners develop anxiety when they have to make use of the target language outside the
classroom. In other words, anxiety can be caused due to extrinsic motivators (Scovel, 1991).

3. Role of the Learner

Educators should be familiar with language learners’ anxiety signs and reactions in order to assist them
and improve their performance in the target language in and outside the classroom (Tanveer, 2007).
Some of the principal anxiety symptoms that might be present during the class are as follows:

Avoiding socialising or group work

These students prefer working alone because they are not comfortable about showing their
unconfident L2 performance when they interact with other students.

Not turning in homework

Some students fail to submit a homework assignment due to his/her irresponsibility or tardiness,
so do the others because of his embarrassment of showing their incomplete or insufficient work.
The latter case is a clear sign of language anxiety.

Attendance problems

Students with a high level of language anxiety feel quite uncomfortable in the classroom. Those
students start to show their reluctance to attend class. If this happens, teachers can revise
classroom activities, teaching strategies, and grouping strategies in a flexible way.
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Inattention and restlessness

One of the signs caused by language anxiety in the classroom is the leaner’s lack in attention.
Even when the learner is ‘present’ in the class, she or he might be thinking or worrying about
something else that is not related to class.

Trouble answering questions in class

Answering questions in class is one of the most difficult tasks for students with language anxiety,
especially when they have to answer in front on the class orally or write something on the board.
Disruptive behaviour

While the student’s disruptive behaviour and manners can affect negatively to the others, they
can be also a sign of help from that student who is going through something in his/her life.
Aggressive behaviour comes from a mechanism of defense in order to avoid contact and hide
fear.

Frequent trips to the nurse

This type of students’ behaviour may be related to general anxiety or language anxiety that
makes them want to avoid social interaction in class.

Poor performance in tests

The anxiety which results in a poor performance on tests is called “test anxiety.” According to
Sarason (1984) test anxiety is a tendency to become alarmed about the consequences of
inadequate performance on a test or other evaluation. This anxiety causes cognitive interference
and lack of focus while students take tests, which hinders students from bring out their real
strength.

4, Role of the teacher

The teacher has a major influence on the students’ language learning process. It is essential to
consider that educators’ role should be a facilitator and not an oppressor who might increase
students’ anxiety levels in the classroom. Oxford (1999) suggests how teachers can reduce
anxiety in classroom by following the strategies below.
o Make the atmosphere where both teachers and students can talk openly about anxiety.
o Work on students’ confidence and self-esteem through a variety of activities and
frequent compliments.
o Plan and conduct activities that encourage teamwork and cooperation among students.
Avoid activities in which students have to compete each other.
o Explain to students the main goals of the course in a clear way and guide them through
developing strategies together in order to reach those goals.
o Being tolerant of errors and mistakes that students make in class.
After an oral presentation is given by a student, provide him/her with feedback privately
rather than in front of others.
Give clear instructions and repeat until students understand them.
Before the test, provide activities that are similar to the test’ format to avoid test anxiety.
Write clear and understandable test items.
Practice positive self-talk to gain students’ confidence.
Practice cognitive reframing to identify and then disrupt students’ negative or irrational
thoughts.

that there exists a multitude of intelligences, quite independent of each other; that each

O O

O O O O O

intelligence has its own strengths and constraints; that the mind is far from unencumbered
at birth; and that it is unexpectedly difficult to teach things that go against early ‘naive’
theories of that challenge the natural lines of force within an intelligence and its matching
domains.

Some students show good performance in some activities and do not do it in others. This happens
due to a multitude of intelligences; that each intelligence has its own strength and constraints.
Therefore, teachers need to have a broad vision of language education, develop flexible
activities, and encourage students to find their own learning style that fit them (Gardner, 2008).
The teacher should utilize different activity patterns that cover a variety of learning styles such
as:
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Visual-spatial
Bodily-kinesthetic
Musical

Interpersonal
Intrapersonal
Linguistic
Logical-mathematical

O O O O O O O

5. Activities
Young (1990) categorized in-class activities arranged by the self-exposure requirement in order to deal
with anxiety levels. The following categorization will help teachers to observe when students feel
anxiety and when to support them (see the list below).
» Activities with a low self-exposure requirement
o Do exercises in the book
o Readsilently in class
o Listen to questions and write questions
o Write a composition at home
o Write a composition in class

» Activities with a medium self-exposure requirement
o Work in groups

Repeat as a class after the instructor

Interview each other in pairs

Compete in class by teams

o O O

» Activities with a high self-exposure requirement
o Repeat individually after the instructor
Read orally in class
Write your work on the board
Speak individually with the instructor in her/his office
Present a prepared dialogue
Open discussion based on volunteer participation
Role play a situation
Make an oral presentation or skit in front of the class

O O O O O O O

The activities that are designed to centers on communication tend to increase students’ anxiety levels.
Awareness of such a tendency should not be undervalued by both teachers and learners.

6. Materials

»  Some teachers and researchers had found journals to be a very useful means of creating rapport

in class and detecting students who need help with their anxiety.

Using questionnaires is another approach that can be used by teachers and researchers to help students
reduce language anxiety. One of the most common questionnaire formats is the one with a Likert scale.
It measures how students feel about something related to class. It includes a series of questions that you
ask students to choose one from ideally 5-7 responses which range from “strong agreement” to “strong
disagreement” (see appendix 1 and 2).
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Appendix 1

Your native language

How do you rate your oral skills of English language?
BAD GOOD VERY GOOD EXCELLENT

Weekly hours of English language lectures (include also lectures with other teachers of English)

How much do you like English Language? 1 2 3 (not very much) (very much)

In a range from 1 to 3, evaluate the sentence: “Living for a while in an English speaking country
may help me/ has been helping to improve my English language oral skills”

1 2 3 (not very much) (very much)

Have you ever thought about “embarrassment” in speaking English as a feeling that many students
may experience?

YES NO

Questionnaire taken from Occhipinti, A. (2009). p.96
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Appendix 2
Questionnaires Items and Student Reactions to in-Class Activities (Occhipinti, 2009)
1= Strongly Disagree 2= Disagree 3= Neither agree nor disagree 4= Agree 5= Strongly Agree

1 I would feel more confident about speaking in class if we practiced more. 112 |3

2 I would feel less self-conscious about speaking in class in front of others if | knew them 112 |3
better.

3 | feel very relaxed in class when | have studied a great deal the night before 112 |3

4 I am less anxious in class when | am not the only person answering a question. 112 |3

5 I think | can speak the foreign language pretty well, but when | know | am being graded, | 112 |3
mess up.

6 I would be more willing to volunteer answers in class if | weren't so afraid of saying the 112 |3
wrong thing.

7 I enjoy class when we work in pairs 112 |3

8 | feel more comfortable in class when | don't have to get in front of the class. 112 |3

9 I would enjoy class if we weren't corrected at all in class. 112 |3

10 | I'am more willing to speak in class when we discuss current events. 112 |3

11 | I would get less upset about my class if we did not have to cover so much material insuch |1 |2 |3
a short period of time.

12 | I enjoy class when we do skits in class. 112 |3
13 | I'would feel better about speaking in class if the class were smaller. 112 |3
14 | 1 feel comfortable in class when | come to class prepared. 112 |3
15 | I'am more willing to speak in class when we have a debate scheduled. 112 |3
16 | I'am less anxious in class when | am not the only person answering a question. 112 |3
17 | Ilike going to class when we are going to role play situations. 112 |3
18 | I would not be so self-conscious about speaking in class if it were commonly understood 112 |3

that everyone makes mistakes, and it were not such a big deal to make a mistake.

19 | I prefer to be allowed to volunteer an answer instead of being called on to give an answer. 112 |3

20 | I'am more willing to participate in class when the topics we discuss are interesting. 112 |3

21 | 1 would be less nervous about taking an oral test in the foreign language if | got more 112 |3
practice speaking in class.

22 | I enjoy class when | can work with another student. 112 |3
23 | 1 would feel uncomfortable if the instructor never corrected our mistakes in class. 112 |3
24 | | feel uneasy when my fellow students are asked to correct my mistakes in class. 112 |3

Questionnaire taken from Occhipinti, A. (2009). p.9
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13. Questions and interaction
Shi Xiaojuan

Principles

There have been a number of classroom interaction research studies that highlight types of classroom
questions, comprehensible input, teacher talk, learning strategies, interactional modifications, group
work, the learners’ process of negotiation of meaning in the target language, and the interrelationships
between or among them (Long, 1985, 1996; Swain, 1995).

Types of questions

Substantial attention has been devoted to researching different types of questions and their connection
with classroom instruction and learning.

What is a display question?

» Adisplay question is a type of question that requires the questioner to know the answer in
advance. Display questions are used in the language classroom in order to elicit language
practice between teachers and students. Responses to display questions are simple and usually
are just "yes" or "no".

What is referential question?

» Ascontrasted to a display question, a referential question is asked when the answer is not known

by the questioner. Therefore, its responses are usually unpredictable and open-ended.
Aspects of classroom interaction

Classroom is the best environment for learners to develop target language once the quality

opportunities of classroom interaction is provided such as teacher talk, group work, and forced

participation.
Krashen’s comprehensible input hypothesis

»  Comprehensible input refers to understandable language input learners are exposed to. The input
level is slightly more advanced than the learners’ current language level.

* L2 input is a key part of the learner’s “intake” (Krashen, 1985).

Long’s interaction hypothesis

* Long (1985) noted that input should comprehensible in interaction for effective language
acquisition. Negotiated interaction (Long, 1985) can further provide a means for identifying
aspects of output/production that cause communication breakdowns.

» Learners negotiate meaning of input for comprehension, confirmation and clarification.
Interaction enables the learner to correct and revise their interlanguage language forms. One of
strategies called “recast.” Then, the learner incorporates all their revised interlanguage forms in
production.

Swain’s output hypothesis

» Because comprehensible input is insufficient to fully develop their target language proficiency,
learners need communicative opportunities to use language (output) in meaningful contexts.

e Swain (1995) argues that learners cannot attend simultaneously to form and content.
Negotiation/interaction is useful because it makes input comprehensible, making learners attend
to form at the same time. Noticing the gap can contribute to building the connection between
content and meaning (Swain, 1995), leading to target like output.

Gass’ integrated model

» Gass and Mackey (2007) argues that language acquisition is a continuum of input, intake,
integration and output. If input becomes intake, the intake data can be used in the formation of
new hypotheses which can be used for further exposure to input. If the input confirms the
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existing hypotheses, it will facilitate integration of new knowledge in the developing system
(Gass & Mackey, 2007) which finally contributes to output.

Comprehensible output plays an active role in a dynamic and interrelated processes because
learners need feedback to push from comprehended input to intake.

Teacher talk

Teacher talk is a modified interaction between teachers and students which is used not only to
convey information from teachers to students but also to control learners’ behavior.

Teachers play a vital role in understanding, establishing patterns of communication, and tuning
the input modifications which will facilitate classroom learning, and lead to learners’ greater
participation and precise language production.

Group work in Classroom

Group work is another interactive learning method with the purpose of maximizing the use of
target language through students’ involvement as a group in a variety of activities. Students need
to cooperate and communicate with each other to achieve and complete tasks.

Given that students’ engagement is crucial for language acquisition, teachers need to take a due
care of the dynamics of students and group them to enhance their performance and language
development.

Forced Participation

Forced participation is a common approach that most high schools and colleges utilize, as
participation is a crucial part of socializing and a way for teachers to gauge the level of knowledge
in their classes. Today, participating in class has become more of a hidden practice from teachers
and professors, who now make it a requirement in order to indirectly coerce students to participate.

Research Findings
Questions in Classroom

ESL teachers used significantly more display questions than referential questions in the
classroom.

While non-native teachers used a significantly greater number of comprehension checks, native
speakers used significantly fewer clarification requests and confirmation checks.

Second language classroom offered very little opportunities to communicate in the target
language or use the target language for communicative purposes at the elementary level
instruction (Long, 1985).

Teachers control the topic and the flow of conversation in the classroom by asking display
guestions. They rarely ask referential questions for which they do not have answers, and appear
to understand absolutely everything the students say, sometimes before they even speak out.
Teachers talk most of the time and initiate most exchanges by asking display questions; teachers
modify their speech when students show their hesitation to answer; students rarely modify their
speech; teachers rarely request speech modification from students, instead they “fill in the gaps’
by themselves.

Interaction

Krashen's comprehensible input hypothesis seems to be viable in many contexts where a foreign
language is being taught. However, it fails to take account of the fact that sufficient exposure to
language input alone will not be sufficient for the learner to convert it into intake. This is because
the acquisition of new knowledge can be promoted through negotiation of meaning in the face-
to-face interaction.

Long argues that input becomes optimally comprehensible in the process of negotiated
interaction, creating opportunities for noticing, and revision and testing of output forms.
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Modifications of the interactional speech are more accessible to learners. From a theoretical
perspective, leading theories of second language learning consider interaction between learners
as promoting L2 learning.

Gass’s integrated model interaction provides learners with opportunities to negotiate language
input and, more importantly, to receive feedback that will encourage them to modify their
language output to make it more target-like (Gass & Mackey, 2007).

From a sociocultural theoretical perspective, learning occurs in social interaction with
appropriate forms of assistance and peer interaction provides learners with meaningful
opportunities for target language knowledge scaffolding.

Teacher talk

Observations of many different classes show that teachers’ talk takes almost half the whole talk
in class. The question about teacher talk should not be how much time teachers use for talking
but rather but rather how teacher talk in instructions and feedback.

Teachers modify their speech so that they can provide increasingly complex input in speaking
to match learners’ increasing language proficiency.

Pica and Doughty (1985) found that various features of teacher and student talk that focus
primarily on negotiation of meaning work through the type of activity which involves “decision-
making.” They reported a two-way task produced significantly more negotiation of meaning
work than a one-way task in a small group setting.

Group work

The success of group work depends on cooperation and interaction among group members.
Dornyei (2009) found that a partner’s high attitudes towards tasks made the other partner
produce more turn-taking in conversation. In short, the high motivational level of one student
led to a higher performance in his or her partner.

Group interaction tends to be associated with topic choosing, meaning negotiating, and joint
problem-solving activities. All group members’ contribution is a key to the task completion and
its success.

Forced participation

Many students who suffer from social anxiety and nervousness think that participating in class is
a frustrated challenge. Some of them are nervous about participating class that they choose to
drop out of a language class.

Anxiety and Depression Association of America (n.d.) defines social anxiety as “intense anxiety
or fear of being judged, negatively evaluated or rejected in a social or performance situation”
(“Anxiety and Depression Association of America,” n.d.). It affects over 15 million adults in the
U.S. alone, but it predominately targets teenagers.

Tips for Teachers
Use of different types of questions

The use of referential questions is generally preferred to the use of display questions
in communicative language teaching. For students with different levels of competence, teachers
may use different question-raising strategies to enhance their motivation to learn. While asking
some students display questions enables teachers to check students’ understanding, raising
referential questions can improve their critical thinking abilities.

Because comprehensible input is not sufficient enough for acquisition, learners need to have
opportunities to ask questions, express a candid opinion, and request for assistance or
clarification.
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Use of different aspects of classroom interaction

» Comprehensible input plays a central role in the process of SLA. Meaning is internalized
through face-to-face interactions between teachers and students

»  ‘Negotiated interaction’ can promote language understanding because modifications and
interactional adjustments are used for comprehension, confirmation, and clarification checks
(Allwright, 1990).

» Input, intake and output is a dynamic continuum, experienced teachers can play the potentials
of each to the fullest and help learners to achieve the desirable outcomes.

Teacher talk

» Teacher talk is very useful in language instruction to enhance learners’ motivation. Teachers
should adjust or modify the complexity of their speech to suit learners’ ability.

+ Giving feedback to students in teacher talk is a frequent practice observed. Implicit negative
feedback is one technique for focusing learner attention on form, in communicative context.

» Teachers have sufficiently high expectations for what students can achieve with appropriate
instruction.

Group Work

»  Group dynamics depends on both group cohesiveness and explicit group norms which require
teachers playing different roles to create supportive learning atmosphere for interaction and
cooperation in group work.

» Teachers try to create different meaningful situations where learners can become active
participants and their performances in group-work discussions reflect the effects of teachers’
strategy instruction on task planning.

» Given students more time to prepare for the group work, they will be able to relieve their burden
of speaking in public and express their thoughts and emotions of their own.

Forced participation

» Teachers don’t force those students who have social anxiety or lack of interpersonal
communication in public, you’d better ask them express themselves through writing emails or
other methods.

» Paying attention to individual differences, speaking with very shy students after class may be an
alternate solution to their struggle with forced participation in class, making learning more
stimulating and enjoyable for them.
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14. Teacher talk
Sachi Niwa

Principles
What is teacher talk?
» Teacher talk refers to “the modified language that some native speakers address to second
language learner” (Lightbrown & Spada, 2013, p. 217).
* lzumi (2016a) defines teacher talk as follows:
1. Teacher talk is the way teachers talk to students with limited language proficiency.
2.  Teacher talk is different from classroom English.
3. While classroom English is typically limited to set phrases related to classroom
management, teacher talk includes any speech directed to students in a modified manner.
4. It is similar to how caretakers talk to children. This is known as baby talk or caretaker
speech.
5. Itisalso similar to how native speakers talk to foreigners. This is known as foreigner talk.
6. The speech styles described above share certain similar characteristics (Lightbrown &
Spada, 2013, p.1).

Why teach English in English? (1zumi, 2016a, p.1)

* To show students that the English language is indeed used for communication
—Teachers should be a role model as a language user for the students.

» To accustom students to English sounds
— Teachers can familiarize with the target language at an early stage.

+ To train students to think in English
— Students will be able to process English more easily as learning proceeds.

» To prepare students to speak in English
— Listening to the target language is the basis for speaking

* To foster both teachers’ and students’ positive attitudes towards communication.
— Both teachers and students can work towards mutual understanding, which they do not try

hard to do so when speaking in L1.

Common characteristics of teacher talk

. Simplification:
Leaving out elements of a sentence, for example, using the same form of a verb regardless of a
subject or tense (e.g., | go today. He go yesterday.) (Lightbrown & Spada, 2013).

. Elaboration:
Add more information for better comprehension (e.g., an apple: It is a fruit. It is round and red.)
(1zumi, 2016a).

+  Scaffolding:
The language that an interlocutor uses to provide contextual support and lead to the
communicative success of another speaker. It includes the provision of missing vocabulary or
the expansion of the speaker’s incomplete sentence (Lightbrown & Spada, 2013).

. Pronunciation
»  Slower rate
»  Fewer reduced forms (e.g., wanna — want to)
»  Longer pauses
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Vocabulary
»  High-frequency vocabulary (e.g., weep — cry)

»  Synonyms, paraphrases, definitions (e.g., ‘Argument’ means fight or quarrel’)

»  Examples (e.g., You know fruits, like apples.)

Grammar

»  Simple, short sentence

»  Repetition and restatement

»  Expansion of learner utterance (e.g., Learner: | think...recycling. Teacher: So you think we
should recycle to save the environment.)

Discourse

»  The teacher gives the learner response choices (e.g., What are you doing in the United

States? Are you just studying? Or do you have a job? Or...)

»  The teacher offers corrections (e.g., Learner: He don’t have it. Teacher: Oh, he doesn’t

have it?) (Izumi, 20163, p. 2-3).

Research Findings (Allwright & Bailey, 1999)

Gaies (1977) found that teachers significantly modified their speech significantly in

classroom. The syntax complexity of their English is low when they speak to beginner

level classes. Teachers’ speech syntax becomes more complex as students’ proficiency
level gets higher.

Gaies (1977) claim of the relationship between the complexity of the teachers’ speech and

their learners’ proficiency levels can be aligned with Krashen’ idea (1983) of “i+1.”

Long and Sato’s study (1983) indicates the followings:

1. ESL teachers used much more display than referential questions in the classroom.
They also used much more display questions and much fewer referential questions
than did the native speakers in the dyads.

2.  The teachers also used much more imperatives, more statements and fewer questions
than native speakers did in the dyads.

3. The teachers’ speech was far more oriented to the “here and now” situation than
native speakers in the dyads.

4. The teachers used a greater number of comprehension checks than did native
speakers in the dyads. However, they used much fewer clarification requests and
information checks when compared with the native speakers in the dyads (Allwright
& Bailey, 1999, p.140).

Allwright and Bailey (1999) claims that the findings of Long and Sato’s study revealed

that “This approach to education leaves the learners little opportunity to practice genuine

communicative uses of language in a full range of functional moves to negotiate for

meaning” (p.141).

Tips for your teaching (Gakonga, 2015)

1.

The quantity of teacher talk should not to be too much. The balance between teacher talk and
learner talk is very important should be taken into consideration throughout the class.
Teachers should use short and simple sentence structures to avoid students’ confusion. (e.g.,
Hypothetical: If you were pilot and your engine stopped, what would you do? —You are a
pilot. Your engines stop. What do you do?).

To enhance the quality of teacher talk, teachers should plan what they will ask or say to
students. However, they do need to plan every word they will utter.
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4.  Practicing what you are going to say repeatedly will help teachers speak fluently and transition
one activity to another smoothly.

5. Record your teacher talk and listen to it later helps you realize how you speak as you are
probably not aware of it.
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15. Corrective Feedback
Sanduni Sarathchandra

Principles

As the teacher has to give corrective feedback to learners regularly, some techniques discovered
in empirical research studies are worth experimenting in the language classroom.
Lyster and Ranta (1997) have discovered various 6 types of teachers’ corrective feedback as
follows and students’ responses named “learner uptake” (Lyster and Ranta, 1997, p.40).
» Clarification request: Indication of an utterance has not been heard or understood,
sometimes with the purpose of drawing attention to non-target forms.
» Explicit correction: Provision of the correct form, indicating that something was
incorrect.
» Recast: Implicit correction of an utterance by means of reformulation.
» Elicitation: Direct elicitation of the correct form using techniques such as asking for
completion.
» Repetition: Repetition of the error with rising intonation.
» Metalinguistic feedback: Reference to the well-formedness or correctness of the
student’s utterance without providing the correct form (Lyster and Ranta, 1997, p.
203).

Research Findings

Lyster and Ranta (1997) conducted a study to find the answers to the following research
guestions:

Q1. What are the different types of corrective feedback and their distribution in
communicatively oriented classrooms?

Q2. What is the distribution of uptake following different types of corrective feedback?

Q3. What combinations of corrective feedback and learner uptake constitute the negotiation of
form.

The results for the three research questions above were presented as follows:

QL1: The “repetition of error” technique was the least utilized technique while “recasts” acquired
the highest percentage of utilization.

Q2: Recast, with a percentage of 31% was highlighted as the feedback type which would result
least uptake while the elicitation with 100%, was the most promising and most likely to succeed.
The explicit correction, led to uptake 50% of the time and clarification requests, metalinguistic
feedback, and repetition led to uptake respectively 88%, 86%, and 78% (p.54).

Q3: Elicitation, metalinguistic feedback, clarification requests, and repetition are the four
feedback types that facilitate negotiation of form, similarly leading to student generated repair.
Elicitation and metalinguistic feedback were prominent factors which contributed to
encouragement for repairs. These lead up to student-generated repairs 45% and 46% of the time.
Clarification requests resulted student-generated repairs 27% of the time while repetition
resulted 31% of the same. Recasts and explicit correction were resulted only in repetition, thus
proving to be incompatible with student generated repairs.

In the study, it is not taken into consideration the types of errors teachers were requested to
correct and the approach they took to arrive at these decisions. Other similar studies’ results
vary from these figures, as they provide reasonable ratio of correction versus no-correction. It
is clear that teachers need to focus more on the range of techniques at their hand rather than
depending on recasts, when providing feedback. By doing so teachers would facilitate more
windows for uptake following feedback,

Itis crucial for the teachers to understand the level of L2 proficiency of students’ prior to making
decisions regarding the feedback.
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Recasts accounted for a largest amount of repairs when considered in absolute numbers, but
taken as a ratio a smaller percentage of recasts resulted in repair which involved repetition of
teachers’ recast. It has been questioned whether the modifications in recasts are noticeable to
learners. Even-though they are not exact replications of students’ utterance, they could be
perceived as such, meaning learners’ do not notice the modification.

It is clear that the other feedback types eliminate the ambiguous nature of recasts by giving
students opportunity to self-correction or peer-correction. Even-though explicit correction
provides similar results it does not assist in student-generated repair.

The teachers tend to be hesitant to encourage self-repair more frequently as the flow of
communication can be interrupted or severed. This study observes that the feedback types did
not interrupt the flow of interactions or the uptake. Neither the communicative flow was broken.
Even-though these were not traditional classroom environments, teachers were allowed to
interrupt students without causing any disorganization because the students were expecting
those interventions. The feedback-uptake sequence tends to engage the students than the
negotiation of form.

By considering all the above findings, Lyster and Ranta (1997) discovered that the recast was
the most commonly used corrective feedback.

Tips for your teaching

How can a language teacher guarantee that students review the feedback they receive from the
teacher? Some researchers argue that this may occur because teachers and students reflect
feedback mainly as a teacher’s effort, thus tend to detach feedback from the rest of learning or
teaching procedure. Congruently, the educators in language pedagogy point out that feedback
could be converted to one of the most effective means of assessment, when students, teachers
both dynamically embroiled in the learning process. Students can receive feedback from the
teacher through formative or summative assessment in a language learning classroom.

Since most of the students are focusing solely on the grade they receive, as language teachers
we can think of some stratagems that can be incorporated in order to make the most out of
student involvement with the process of feedback. One is teachers can plan assessment hence
students will be able to see through advantages of joining to feedback sessions. The teacher
can break tasks into several phases and offer feedback which can be crucial for the effective
triangulation of succeeding phases. Moreover, the teacher can make it a prerequisite to write
an essay of how each student use the received feedback to improve the next phase of the task.
By doing so, the teacher boosts the student’s metacognitive skills and convert them to more
lively contributors in the series of learning through feedback. Some may argue that the time
constraint could be overwhelming for teacher in each phase, so as to tackle that matter peer
feedback can be incorporated to some phases.

The teacher can prepare carefully in advance and this can help in leading students about the
way and role of feedback in their process of learning. Also, as a teacher we have to make sure
the feedback we give to students is directly connected with the standards of assessment. The
teacher can use reflective journals, portfolios and quizzes as formative assessments (Cohen,
1994). Since feedback can be identified as an ongoing assessment it concentrates on the whole
learning process, it assists the teacher to scrutinize their students™ current level of language
aptitude. By doing so the teacher can be aware of what their students know and don't know.
Thus, provide an opportunity for students to contribute in adapting or preparing for the
imminent classes. This kind of a participation in students’ learning process can raise their
motivation in learning English (their target language). Also, this can encourage students’
consciousness of their target language and can help them in restoring their individual
objectives.
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